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Walter HOVEL

A Democratic Europe for Everyone - A School
for Everyone! Also in Germany

I was born in 1949, in Germany’s British occupied zone, a few days before the foun-
dation of the Federal Republic of Germany and later the German Democratic Repub-
lic. My first childhood memories include the formation of the EEC, the first Europe,
a Europe of six (“Europa der Sechs”). My childhood was affected by an adult world’s
behaviour, which was not able to deal with the trauma of its national socialist crimes.
When uncles and other men sat together war was the topic of conversation in no
time. These were not conversations among regretful mercenaries but heroic sto-
ries of a “white guard” who portrayed first the “Russen” or the “Iwans”(Russians)
as the merciless, murdering enemy, then the “Tommys”(English), “Pollacken “(Pol-
lacks), the “Franzosen”(French), the “Ami”(Americans), the” Japse”(Japs) and the
“Itacker”(Wops).

In order to have a “clean slate”, some people obtained a denazification certificate,
called the “Persilschein™. Others hid their Nazi past and became television an-
chormen, entrepreneurs, politicians; even the Federal Chancellor or they remained
judges, department heads and teachers. Most people just adapted to the new social or-
der. Few really processed and understood. Many areas of public life evaded a denazi-
fication, which can be felt and experienced to this day. Several of my own teachers
were notorious old Nazis. At the time no one dared to make objections. They educated
us with their background which was influenced by a Nazipast which had not been
reflected upon. I feel that this is the actual reason for the so called “anti-authoritative”
rebellion of young people in politics, family and education, in the 60s and 70s. The
antipathy towards Russia did not have to be worked out. The strict anticommunist
thinking of the Adenauer era allowed both the murder of twenty million Soviet citi-
zens to remain unresolved and the hostile attitude towards the Russians to continue.
Germany learned about democracy in an European Context while in school. This was

! Alleged national socialist criminals could be exonerated through evidence provided by victims or
former adversaries which was sufficient for the Allied’s demands on denazification forms. Many Nazis
bought or extorted a “cleaning” of the allegations made against their national socialistic views. They were
certified a so called “white vest” and could apply for a flat, a business or work in a certain position
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the one side of my childhood, after the Second World War. The other side did show a
democratisation which was tightly connected with the name Europe.

As far as [ am concerned, the political miracle of early Europe was the successful re-
conciliation with our neighbour France. Our fathers’, grandfathers’ and great grand-
fathers’ archenemy became our friend. Mr. de Gaulle and Adenauer? set this example
many times on television and through other public appearances. Western Europe was
becoming more and more of a political,“cultural and intellectual/mental unity. The
school of the 50’s and 60’s cooperated and the concept of Europe as an official state
and social way of thinking was passed on. I experienced my own entrance into the
new Eﬁrope as an eleven year old in school. One day there was a message on the
blackboard that read “Whoever would like to go to England for three weeks, for 130
DM should contact Erhard Nagel!” It was the European Boy Scouts that took me to
various European countries and made me a host in my own country. As a result, the
Comenius way of thinking was instilled in me. This way of thinking is the goal of to-
day’s programmes only they are financed by billions of Euro. Through these contacts
with other Europeans I became a European. In addition, perhaps important for my
professional development, this occurred in school.

School and later university offered me an important building block towards my un-
derstanding of the importance of a blending of education, Europe and democracy.
The British occupying power left something behind in our educational institutions
which they called “Reeducation”. School and university legislation layed down “Schiil-
er-Mitverwaltung” (student joint management), “Schulvollversammlungen” (school
assemblies), “Fachschaftén”(students’ council) “Studentenparlamente” (student par-
kament), “Allgemeine Studentenausschiisse, abgekiirzt als AStA” (student commit-
tees, shortform AStA) and the accompanying elections as a obligatory of democratic
learning for all young German pupils and students.

“his is where learning democracy programmes were an integral part of your edu-
.aaon’. | remember how older teachers joked about these games of the English
Spuedwiesen der Englinder”), which made me even more European and democratic.

~*#mam post war history was lucky in that the first chancellor was Adenauer (1949-1963), a conserva-
<o was persecuted by the Nazis himself and not chancellor Kiesinger (1966-69), who worked for the
- posgramsent and was a member of the NSDAP

~wil’s participation was successful, but the transfer to economy in form of “Mitbestimmung” (wor-
w-axypation) occurred later and was less sustainable
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My own experiences with democratic commitment in schools and universities are
the foundation of my own blending of learning and democracy as both teacher and
head teacher. In contrast to the GDR or Austria, all people born after the war, raised
and educated in the Federal Republic could put democracy into practice as a result
of this programme of learning democracy within “Reeducation”. Last but not least
as a result of the outcome of brain and learning research, and through experiences
of reform education, activity-oriented learning, team training or learning to learn
additional learning programs have been developed, which ingrain mental findirgs
and knowledge through repeated concrete daily activities with positive actions and
thought schemes. Modern programs of learning democracy 4, “Leadership Educa-
tion for children” or taking on responsibility for one’s own learning as a fundamental
experience for children are a successful component of the denazification or “Reeduca-
tion” of Germany.

The Discriminating Tripartite School System Is a

Stumbling Block of European Education Politics

‘Today we live in an expanding Europe which is beginning to see Russians, Serbians,
Sinti and Roma, Georgians and Turkish as Europeans. Present Europe already has its
own inconsistencies. On one hand it is an entity of a European economy which is ve-
hemently trying to develop into a leading economic power including the educational
system®. Democratic rights, especially those of the working and unemployed popu-
lation are not a priority hereby, which can be observed in ¢ountries such as France and
Ireland, but not in Germany.

On the other hand it is a Europe of peace. After centuries of war, murder, rape, pillage
and persecution my children and I belong to the first generations which have not had
to go to war against other Europeans. For the first time we live in a world in which an
educational objective of schools is peace. Politicians in Europe and America or other
parts of the world who advocate war do not receive understanding from teachers or
students, let alone enthusiasm.

Europe is loosing its borders. Our schools know about the richness of many cultures

4 Rabensteiner, Pia-Maria: Politische Bildung - Eine Studie iiber das Demokratie-Lernen in der Schule
mit einem Anhang zur ,Grundschule Harmonie” in Eitorf (NRW). Dissertationsschrift. Klagenfurt. juli
2007

5 Current aspects of this education politics can be read under: http://ec.europa.eufeducation/index_
en.htm
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school, or they keep them in a primary school for nine to ten years, but Germany con-
tinues with its selective system. Not only is it despicable abject that at the age of ten to
twelve children are already placed in schools that dictate life’s path but in the centre
of a deeply historical authoritative social class thinking the “Gymnasium” is kept and
maintained as a school for only a part of the population. The Gymnasium is more
than the sacred cow of the German case system.

In a newspaper interview in 2008 Ranga Yogeshwar, a popular German science en-
tertainer, said “My father is from India.... “The people said:” Oh, in India there is a
.ase system, how terrible!” ("Mein Vater kommt aus Indien... Die Leute sagten: “Oh,
m Indien gibt es ein Kastensystem, furchtbar!”) But, we have a real case system right

in Germany! We just do not dare to talk about it openly. The likelihood that a
~auid from a disadvantaged background goes to the Gymnasium is 6,5 times lower
than a child from a family that is well off. We accept that a young person who is pos-
=" intelligent and talented but is born in the wrong family should not have a chance
+ -.e. | find it irresponsible that society turns its head and accepts the downfall of
whas bower class but on the other hand says “Ugh, the case system is far away from
Mbere!"("Pfui, Kastensystem, das ist ganz weit weg!””)

- us. Pestalozzi, Diesterweg, die Freinets, Vygotzki, Montessori, Korczak, Neill, die Nikitins
-ore

sww.rundschau-online.de/html/artikel/1217421805001.shtml (Januar 2009}

































